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Successful problem solving depends not only on
domain-specific knowledge but also on the capacity to
adapt cognitive strategies when faced with new or
changing conditions. This flexibility, often referred to as
cognitive flexibility, involves the ability to shift attention
between different mental sets, strategies, or perspectives.
For instance, in tasks requiring insight, individuals must
abandon ineffective strategies and reframe the problem
in a novel way. Studies in cognitive neuroscience have
demonstrated that such flexibility engages the prefrontal
cortex, especially when rule changes require mental set
shifting. Individuals with greater flexibility tend to
generate more diverse solutions, show higher tolerance
for ambiguity, and engage more deeply in exploratory
behavior. This suggests that cognitive flexibility is a
crucial component of creativity, particularly in
ill-defined or open-ended problems. Moreover, deficits
in flexibility have been linked to rigid, repetitive

patterns of thought, as seen in certain
neuropsychological disorders. Thus, promoting flexible
thinking can be beneficial not only for academic
problem solving but also for mental health and adaptive

behavior in everyday life.

® benefits of domain-specific knowledge in problem solving
® the relationship between cognitive flexibility and problem solving
® how the prefrontal cortex controls mental processes

@ differences between creative and analytical thinking approaches

® neuropsychological disorders affecting cognitive function
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Events that are unpredicted or violate expectations
tend to elicit a stronger response in the dopaminergic
system than expected rewards. This suggests that the
discrepancy between expected and actual outcomes is a
key signal for learning and adaptation. From a
computational perspective, this difference, referred to as
prediction error, plays a fundamental role in updating
beliefs about the environment. For example, if you
expect to receive praise for a task and instead receive
criticism, the emotional response may be stronger than
if no expectation was held at all. Such outcomes not
only generate negative affect but also lead to updating
internal models. Studies using fMRI have shown that the
anterior cingulate cortex becomes particularly active

which

supports its role in monitoring performance and guiding

when people receive unexpected outcomes,
behavioral adjustment. Thus, the brain is highly tuned to
the mismatch between expectation and reality, using

such errors to reshape future predictions and choices.

® How the Brain Processes Expected vs. Unexpected Rewards
@ When Reality Doesn't Match Expectations: Learning from Surprise
® The Role of Criticism in Behavioral Adjustment

® Understanding Dopamine's Function in Emotional Regulation
® fMRI Studies Reveal Secrets of Performance Monitoring
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regulation is  often
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Emotion divided into
antecedent-focused strategies, such as reappraisal, and
response-focused  strategies, such as suppression.
Reappraisal involves changing how one thinks about a
situation to alter its emotional impact, while suppression
inhibiting the

Although suppression may seem socially desirable in

involves outward signs of emotion.
certain contexts, studies show that habitual use of
suppression is linked to a host of negative outcomes.
Individuals who rely on suppression tend to experience
less positive emotion, more negative emotion, and
diminished social functioning. In interpersonal contexts,
suppression can disrupt communication and reduce the
quality of social interaction. For example, partners who
frequently suppress emotion report less satisfaction and
emotional closeness. Physiologically, suppression is
associated with heightened sympathetic nervous system
and blood

pressure, which may contribute to long-term health

activity, including increased heart rate

risks. Moreover, suppression does not eliminate
emotional experience; rather, it reduces expressive
behavior while internal emotional states remain

unchanged or even amplified. Over time, this mismatch
between internal emotion and external expression can

lead to emotional dysregulation.

@ the inability to express emotions due to suppression

@ a state emotion intensifies and outward expression not
® a breakdown in the balance of internal and external ones
@ a coping strategy that reduces negative affect in high-stress

® the tendency to misinterpret others’ emotional expressions
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Face-to-face communication is rich in non-verbal
cues, such as facial expression, posture, eye contact,
and gestures, all of which convey emotional content and
Mediated

communication, especially in its textual form, lacks this

regulate the flow of interaction.

________ , which can lead to misunderstanding and
emotional distance. The absence of immediate feedback
in mediated interaction removes the cues by which
speakers adjust their tone, clarify misunderstandings, or
express empathy. In societies increasingly reliant on
digital emotional

communication, this reduced

expressiveness may impair the development of
interpersonal skills, particularly in younger individuals.
Sociolinguistic studies have indicated that prolonged

exposure to screen-mediated interaction correlates with

reduced sensitivity to facial affect and decreased
capacity for perspective-taking. Therefore, while
mediated communication expands reach and

accessibility, it also introduces challenges for emotional

development and social learning that depend on

interactive, embodied experience.

@ richness

@ simplicity

® directness

@ predictability
® complexity
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The prefrontal cortex plays a key role in executive
function, including attentional control, working memory,
and decision-making. Research shows that when
attention is divided, performance on cognitive tasks
decreases, particularly in conditions that demand
sustained focus or complex reasoning. Distractions in
the environment—whether physical or digital—can
interfere with the neural circuits involved in top-down
attentional regulation. Studies involving media
multitasking indicate that people who frequently switch
between digital devices tend to exhibit reduced working
memory capacity and diminished cognitive control.

These effects may impair the quality of decision-making,

. The ability to inhibit distractions and sustain focus
As digital

environments become increasingly attention-fragmenting,

is crucial for higher-order reasoning.
the capacity for sustained cognitive effort may be
trade-off

cognitive

compromised. This suggests a between

information access and the coherence
necessary for effective problem-solving and judgment,
with important implications for education, productivity,

and mental health.

@ because they expand working memory and inhibit inhibition
® even though they improve access to varied perspectives
® if individuals fail to reduce digital exposure completely
@ since they reduce the brain’s ability to sustain focused attention

® unless people use multiple devices for educational purposes
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Emotion and memory are deeply intertwined in

human cognition.

(A) In this way, sadness may prompt recall of negative
experiences, while happiness may enhance the recall of
positive events. Moreover, emotionally arousing stimuli
may draw attention to central features while peripheral
details are neglected, leading to a memory trace that is
both stronger and less complete. Eyewitness testimony
research shows that while emotional arousal may
enhance memory for the weapon in a crime scene, it
may impair memory for the assailant’s face.

(B) Emotional events are typically remembered more
vividly and accurately than neutral ones, a phenomenon
often attributed to the activation of the amygdala during
encoding. This region, together with the hippocampus,
strengthens the consolidation of emotional memories.
However, this same mechanism can also lead to
distortion.

(C) Emotionally charged memories may become less
reliable over time, particularly if they are revisited and
reinterpreted in different emotional states. For example,
a person recalling a frightening event may emphasize or
even fabricate details consistent with their current fear
Research on mood-congruent
likely to

information consistent with their present emotional

or anxiety. memory

suggests that people are more recall

state.

@ (A)-(0)-B) @ B)-(A)-©

® (B)-(0)-A) ® ©O-W-®)
® (0-(B)-(4)




While norms provide social cohesion, they also

limit the range of acceptable identity

performances.

Social norms regulate behavior by prescribing what is
acceptable and expected in a given context. These
norms influence individual identity construction through
processes of socialization and role adoption. People
internalize norms not only because of explicit sanctions
but also due to the desire for social approval and fear
of rejection. As a result, individuals often suppress or
modify personal opinions and behaviors that deviate
from group expectations. ( @ ) This self-regulation, or
self-censorship, can be especially pronounced in tightly
knit or high-stakes social environments. ( @ ) For
instance, in professional settings, individuals may refrain
from expressing dissenting views to maintain harmony
( ® ) Likewise,
adolescents may conform to peer group norms to avoid

or protect their reputation.

exclusion. ( @ ) This tension can lead to inauthentic

self-presentation and psychological stress, especially
when external expectations conflict with personal values
or traits. ( ® ) Sociologists study how this balance
between authenticity and conformity shapes behavior

and identity in various cultural and institutional settings.
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Teachers’ questions can make lesser or greater
cognitive demands and are therefore powerful tools for
developing students’ thinking. In Bloom’s taxonomy,
lower-order recall, or

questions test recognition,

comprehension. Higher-order questions involve
application, analysis, synthesis, or evaluation. Research
shows that most classroom questions tend to be
low-order because they are easier and quicker to
formulate and evaluate. Yet higher-order questions
foster critical thinking, self-reflection, and complex
reasoning. Effective questioning involves careful timing,
wait-time, and distribution of questions among students.
Increasing pause time before and after a student’s
thoughtful

responses. Questions should be varied by type—open

answer often results in longer, more

and closed, display and referential—and should be

tailored to individual learners’ abilities. @ Good
questioning encourages students to think aloud,
articulate reasoning, and connect ideas. Planning

diverse, well-structured questions in advance can
transform classroom dialogue from a unidirectional
transfer of information into an active construction of

meaning and inquiry.

Thoughtful
classroom talk by promoting (A) thinking and
construct ®B)

questioning can transform

enabling students to

collaboratively.

@ critical == knowledge

@ fast - language

® spontaneous - confidence
@ high-order - solutions

® verbal - authority
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@ the relationship between cognitive flexibility and problem
solving
[s4]

2 £4 Fopo AAE oy, NEL Aol W3t
ke 270 AWFPS 4 AA A FHs] 28T = Y& 5H9 2
k. ol#d FAF2 AXFH FA4(cognitive flexibility) o]zt
Egy, ol AE o At Eolu Ak, Al AlojolA FF AT
& = 58S ZP AF 50 FFo] A JAQNE A
A g2 ALS 2|5ty BAE MEL TAoE AFAsfoF gt Q1A
AATE Ao w=2Y ol#dt FAH2 59| 129 HEE <l Atx
Agto] Had ff AHAFH(prefrontal cortex)0] FHofdicta gieh. {4
ol w2 AFEYSE gt @S TEch, RS Ok IWE
| =om, G483 5o f Zo] Fost= AFo] Uk ol AXF
F9/40] FYHY FaF 84UAZ A, 53] AR LokAL
E A Aol B& 1gh v fA/do] 2P FA A vt
EZQl Al s’ o g oJojx|H, ol B ABAHEH HojoM=
epdtt. gEbA AT ARE SFA

o

t AL %ud B4 8% oh
% AgYZe] FA AT A3 YFA= fofstet.
(814

o] 22 “BA siZoA AAF §a40] od & st digh
Aot} AFoAE ‘domain-specific knowledge'(EoF AA)Fto=
= FEHA ¥, A2 279 #A FAZS vHE 4 Y= ‘cognitive
flexibility’ 7} sttt F33th. ojojA g Abae] A9], oA
THE FY9HAFR), Y49 B4, B4l Ao F-G7A] dF
s, Avtdog EA sidat IAY A4 IAE FACE =HE
At gt

O ‘Bopd AA9 Fa4° A UL, @2 FAFEY vt
A5 Y822 AUAA Frh @t FIHT 44 A3 Fold
g AF32 9, @ ABATE Folrt FAZE ok oty dY
ojt}.

[l

domain-specific knowledge: 5% £ofo| E3t5 24

cognitive flexibility: AA |FAA (F=Fol wet At Aot 53)

shift attention: Fo& Ags|t}h

mental set: A& &, At {4

prefrontal cortex: AAFE (AALE At 9T ¥ £9))

insight: %9

ill-defined problems: F9EA] &2 &4

exploratory behavior: 84 %5

neuropsychological disorders: A17412]8t& Zof

adaptive behavior: g %

[EX] Robertson, I. S.

Cognition and Neuroscience. Psychology Press, 2001, pp. 105.

Problem Solving: Perspectives from

2.
H4l
@ When Reality Doesn't Match Expectations: Learning from

Surprise
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(541
A &gk Atdolu ZIdE Hojue Zie JddE BAEY Tibl
A A”A B ' §HEE 4ot ol Z|det AA AR Atol9 A
o|7} S5t A-go AAAQI AT AS AARRIE. AAEE THAA o] F
ol 'd& 2F(prediction error)'#x tH, Ao HF LI FAl
sk o FAARl g5 gk dF 5o, HFE U= HEE W
S, ofRH g7t Q%S wWEG HPF whgo] © & 4 9tk o
ek A= 2330 78S 4o B ohzt Yo Q14 HAE v
A Hch fMRI @0 w29 iz x3 A3 ¢ o FdidEd
(anterior cingulate cortex)0] £3] &43slEH, ol $£3& ZYHI
st P& ZAsH= © o] o] BolFE HojErh A, HE 7Y
ot @A Aol EYX ¢ WetH, olfd LFE &5 uwH
d&3 Ags 24T
[sh4]
o] 29 AL 7|tjet Ao AXoHA] & w X7} of2A whSst,
whgol S5t A-Zof| ojEA 7ojsh=Alo] digt dolt. SA Nd
'prediction error(& 257)'oH, ol 7} &% ASE 4ol ml
PF5= 2G5HA st A 7IA AFCE P FEd AL o] Jid
< 7 astAAE B2 3HE & 4 Y& @OHolth
O B4 AAY Aolo] 2 ERAW, 29 AL oIt Hol
ojt}.,

2 234 mswogt FEste] HA7F $1,
@ ¥l 7|5ETgE & 2R/ © 23] $HA 9loH,
®r AT THo] FAlol oirE RHdsitt
[ol]
dopaminergic system: =19l 28 A|AH
prediction error: & 2F (Z]hgt Adtet AA A} 749 Alo])
anterior cingulate cortex: YT d (A3 A 9 P55 A &
A" ¥ H#9)
unpredicted: d&=HA &2
violate expectations: 7|HE ©o}7|t}
internal model: WH3& 4] HA
performance monitoring: 3 ZA|

fo

behavioral adjustment: 3¥%F =4

[EX] Gazzaniga, Michael, et al. Cognitive Neuroscience: The
Biology of the Mind. 5th ed., W. W. Norton & Company, 2018,
pp. 506.

3.
(34l

® a breakdown in the balance of internal and external ones
(a4

4 24e B Aol Qojupy] Aol Ak WAL Aol
dojit o] AESh= AZH(AANLE Yt AL ojd ARE o=
A et BAH JFL uPE Aolw, AL A 9¥ wAL
o2 ol oL U ABA Aol wgre BY & YA,
Ao HEY AAE FHFHOE AEol= AEES B4ZFU FIAE o
ol ALohy @it o5 MY AL °d L1, RAHA BHL
o ZAF Ld, AFE 7]50] 9ojA= Aol Aot ddBA A A
< Ak AL YJAAEE Telsty AMEA BAY FAE 9¥E 5 A
o g Sol, 7HE A% oS ABS waEzly AUzl YT
BTt AHoRE oA 4% UET 9¢ 371 5 ZHAAA 2
52 270719, ol 2714l A7 FOR ojold 4 rhrgol o
A A4 AAE YolA g2, &4 gFHl 7@ Foly YA 24
AHlE IdRolAY e3]8 A3 4 Atk Azl AuEA, o]d Y
A4 97 349 EYXE= 744 23 Ai(emotional dysregulation)
2 olod & Qi
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emotional dysregulation2 & ulx|g oA Hort FHFHoZ F
ozt

"this mismatch between internal emotion and external

expression can lead to emotional dysregulation."

5, W9 AA3 A 1d 749 ELA|(mismatch)7} EAlzH=s Aol
o}

o] E43L A 2E9 E(breakdown of regulation)®Z ©]ojx|d,
ol A€lx] ®H| “a breakdown in the balance of internal and
external ones(W|&d Q3 Q& %@ Ato]9 #Fo] Fx =)' A
5] g3t

OHZ JA Fxstn 9, @HL "ol ojMsiy, @ G F W&
I A7t Aok

[ol]

emotional dysregulation: 4 22 Ad, #F9 54 E5 JH
reappraisal: A4 RS Lotk 4SS O2A A4
suppression: 94 (FE& 2o& #IHA &)

sympathetic nervous system: WZAIFA

mismatch: EYX]

external expression: 2|2 Hd

internal emotional state: WH] 7% Aref

social functioning: AH83 7|5

[£A] Pashler, Harold, editor. Encyclopedia of the Mind. SAGE
Publications, 2013, pp. 311-313.
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@ richness
[s1A]

il (face-to-face) AT B, AA, AJA, BRI 22 H[Qdo]
A gAEo] TR EgHo] 9oy, ojHY¢ 9452 AAHL ALS
1 A5ALY 555 REote H 83 9L k. shAE Hivid
(mediated) 9JAIAE, 53] &4 7169 «V\V\E° ojZ|gt

o|343) ofel o) 2ol

mediated communication: 7€ 9AtAE (HXE 7|5t &%)
emotional distance: 733 A&7

perspective-taking: EFQl19] LS o35l 5

embodied experience: A1H|Z Fge] 7utet FY

interactive: A%28-3Ql

facial affect: €3 BN =dv= 74

[£4]] Fiske, John. Introduction to Communication Studies. 2nd
ed., Routledge, 1990, pp. 56-57.
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@ since they reduce the brain’s ability to sustain focused
attention

(5141

ARFAL 39 A, &4 719, JAEARTG 22 A 715014 A4E
9 9 rh Aol WEH, 371 BAEE AA FA £ 5ol
#daste, £ A& AFol EFT 80| 978 of 1Pk EF
HolE tAHolE &4 £9 el 9452 A9 59 F9 2™ &
stz 414 gEo] FelE £ 4 AUk vHo] oA BI} AFE
gA" 71718 A3 Adste AFEEC] A 719 8% Z4e 1A BA

9 435 Holt FYol 9IS Holzth oHF wI: datEe A
2 "ojzg 4 glom,

L FIE e 4TS oS
A3 AR 5L AR 222 99 DAoL UAY @
Aol A4 © xog BN FE2 WA, A4HY A4 =S
FASKE etol ol 4l ol Au g2y £ 9E % v
& A% A4 QB Aol A3(radeolDG AN, WS, B
4, B4 Al Z9% FoIE FHant.
G

dzko] Solzt BAL thest ol FAH itk

These effects may impair the quality of decision-making,

o] BFslo] edfet AP ALYE 2 4 ok S44 gEuo
_,_zﬂ.‘: 37 ojxE 2ESHAY Q9E H]'E%‘Iﬂ"} TS BEoh= o
MNEE AAZS HAE &7t 2ol ARlAE ol 24 ®
|9 7:1’—’1\-7} E9] 32 AldY dd &4 V& dEE A 4+ A
ALlole Ao mWEW, A7 239 7§ AeEgo] k=E&E
AEZ B2 S0 EFSIA L E}O]«] L olsfist: 5ol 7
i gk wEbA, wifE AAEL FEAT S AT
Sl AAH AP0 7|5t FAH IET} AFF Sgole EA
24T 4 ok

[sf41

o] Z& H|dojd TA(non-verbal cues)9 F8AS ZxsIH, oY
847 2FEAS 4 Uehhe EAE Ot g4 24004 R o
<3 Zo] EuAd AAAHA dZA=olof gt HiE o ERFIA 9
YAABLS ‘rich in non-verbal cues’@1 POEZ HIZtE= o]E
Al 7F71+E= HARI richness(@E#3)7F Soi7tof gt

@O~®t W oj&A FAY RFgsit

T G Adeg oA AZ

_,_E HJA]V] X]?}(j}ﬂo]z] ]:]]0]017(4 1:]—}\1.% k]tg‘c‘z‘__} _)': %l

o ol
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® simplicity=

® directness=
o

@ predictabilitys A 7FsAolH oA 223 34 98

® complexity ZE3T} QAL B 4 AUt oj7]Ad Aol 'oFw}
Zol'g YelE richness7t o F&

(o]

non-verbal cues: H|10]& T4

richness: 35&

& oA mto] gE&gdo] &Y 719 £33 AA BA AsHE 7HA
on, 1 A3} JAEA 59 o] Bojd £ Yo FFUTh

AL AYdF: AAH dZoj7t Zasty, 7P AAAnE 982
® since ~AUth. @A " JAEA ] Ho| AstEertol HE A
B& oloj7ke Rlat fxoln, o] gL HEFY A 23U ‘the
ability to sustain focus is crucial for higher-order reasoning(3%
S At 582 1AYE FE20] o)y =d¥oz AF
Ut o2 AgAE2 EW FHEsIAY =2 Hdo] glgyrh

©) working memory”} =31 inhibitiono] A"ty AT F
W82 1 sy ch

® q‘ooh?} RS Wopsol: A FY7Y dae A
® "fail to reduce exposure completely'= 29 &

X.Q.‘c::ﬂ-

® "multiple devices for education"t= WA Ho|x|gt Wi} B2

4

(ol
executive function: A3 7|5 &9 24, 7|9, 24 & IAYFH A
A 71%8)

A5A) e
Anct o A F

attentional control: 9 A

working memory: &% 7|9

cognitive control: Q1A A

top-down attentional regulation: ¢ 248 7|59 F9] 24
media multitasking: ©|t]o] E}%"}O‘

sustain focused attention: A& X &3}tk

trade-off: 8%, 45IA



cognitive coherence: A& YA
, TH3lol=
[EA] Gazzaniga, Mlchael S., Richard B. Ivry, and George R.

fragmenting: £2A]7|&

Mangun. Cognitive Neuroscience: The Biology of the Mind. 5th
ed., W. W. Norton & Company, 2018, pp. 132-133.
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B) @44 AL QiHoz FYAY Adun © BT P
7199t ol =7 7|9 93y /\] JT]E*]](amygdala)——] A3t 7191

shH, HEA= "ﬂu}(hlppocampuS)Q} A ZRA 7199 F3E A%
< 5=t sHAEE o] HAYELE 719 g I = Uk

© Z.Hé%igi A8 7192 AFto] Agol wt g AT 5 A H
71% s, §3] 170] gtEFog JFEAY b2 7 AHolA Al
A 4L a3t 98 59, TEAYHLS AHAS A 1 A9 &
#Hgolup EQHE whds] AR AdE IESHAY A5 & Atk JE
24x] 7]9(mood-congruent memory) A= AFFSo] dA| A AH
9} FAot= FEE o & IRty AR

A) olze HAog £FL2 R FPE o F ©HYA oy, N2
7182 33490 A4 S A £ Ao R, ZRFFHeRE 44%
AT2 34 Juo 98 HAFAPe W FH JHE= AESHA ©E
= AFol glol, 719 EFL ¢ FopAnt @ &A% FEHUt HrE T
th. A& S0, ¥F FHoA F7lo] g 7192 B3| AN 7l
2ol g 7192 g3k 4 ok

(54l

o] &2 ZAol 719o] o2A FIFS vA=AE
o}

B)olA At @4 A4 288 A4 9 o F 7|dEHET -
Fxeot R AF wAUSE AA

O9lME= 1 7190] AZko] AYE g2 5 A& 7 AA — &
A Aol o A

AeXE FAFER AA AF — 7|2 we} ojd FR7 7|90] ¥ &
Hean F4A Fuel FH Fu ko] BP0 DA UE=A Hol

dAF oz A3y

=3

olFe =2 SFNA 7P A2 £AE (B) — (O — WYY
E AHRAER BEH 22 olfE FAY2HESYT

@ @) — © — B): 4% glo] JAFH AFs= A =7 588 &

&4

@ B) ~ A) ~ ©: A F A A5 dgo= Heophe F25 &

Fol o4

®, ® T 4 — gyt fAYELE AR 580 #
[ol]

amygdala: HEA (74 Ao Bolste X F9))
hippocampus: sfvt (719 AZ3 FHH ¥ £9))
encoding: 91249, 7|99 %x7] ¥4 A4
consolidation: 719 133}

distortion: 9=

mood-congruent memory: 7|8 ¥ 7|9
emotionally arousing stimuli: Z3Z o2 Z4" A=
peripheral details: —7—3‘ AR

eyewitness testimony: SZAF &9

[EA] Pashler, Harold, editor. Encyclopedia of the Mind. SAGE
Publications, 2013, pp. 517-518.
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@[hA]
At2] qtW(social norms}2 §4 WolA Folo] 8L 7HEHEA
E TATCEAN JPFE& 2-e ol G2 AM¥l3Ksocialization)
9t A & (role adoption) HFE F3 MUY FAE FHN= IF
S vAY. ARES BAEA AA wEgto] ofye}, A Selof Higt
E50t AZo] gt FE "l S WHskith 1 Ad, AL
35 A 710 oZu= gAoly A5 AASHAY A3

O olyg3t A7 23, BE A7 HAY(self-censorship)2 1WsIAY 71
A7 B2 AEH oA £ R
@ AF 50, AEZR] FHoA = JiRlol 23 FATAY FHS B
357 9l st 94 @S AAE 5 Ak
® PR, FadeE2 B JRY S g7 {8 A4 A4
JFE7|%= 3t
3 A9 A1 oz 71782 Q29 7|t7t ALY 7y et
=2 o, 34 e AV 28 A9y AEHAE 2T 5 Aok
® ARRISAEL ol AP ¢85 Aol #Fo] oJEA oget &
3t 9 Az o)A Pt AL FP5=A A7
[3149)
o] 22 AR do] AR Ar] n@IF FAG FA WA= TS
&2t ¥ EFEoAe AF ol g3t A7 gAS &5 AEEE
7t 34, Ed E3DE AAStE o,
@H Ao AA FFE YoH o] AHEY AHHF AR JFALHEA
olojzitt. AYUEL FAF AHE®, ®)9 ZFH a9 4 I 4
g5 ofn, @HY 'o|HI #FS AFgHoRE At E WiHdx
Z AZ44"o
g2 X0 AT A, 02 FAE Atk TYFE HF o231
®, @2 THF dqA FHoIER 555 BT @2 uEHolEE, 1
A ‘da¥ S ¥ 7o 7P =0t
[hol]
social norms: A3 4
socialization: AF2)3}F (AF3] ¥ W93 3H4)
role adoption: 98 +&
self-censorship: A7] A&
inauthentic self-presentation: I34 9= 7] #d
psychological stress: Ag]& AE#HA
conformity: <&
authenticity: A4

O{N' @ ﬂ!lo

[&A] van Tubergen, Frank. Introduction to Sociology. Springer,
2020, pp. 112-113.
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@ critical - knowledge

(A& 8]

A9 ARe WA 27 g Aok glov), ol sl Aud
2 WAL AT B0l BEY BRe) B2W, Be 459 A%
© Q4 71, e Witk ke 42 AL A8, B4, FU,
e aawm Aol gz, BAGA olFolAE ATe Py v
o szoz, ot A4% WL ¥ 4x whes] Wl A Ee

-’F—-fr—l Z‘%Ef_’. A A, A7) AE, BEEE FE 582 V|E: b
adFoltt, ARl AEHS EolY, 7Itds Al (wait-time), &
9 ®ib 52 Eoi, o] @3t F A JidEe A 9 Ax
Zol Jd& EHE A=t FEZ AT HAY, g FE EAF
(display), ¥Z#(eferential) 5 TH¥st Fea FLA = olof s1d, Ay
AR 5ol goF At AR sHo]l A4S 47 o] Helx,

49 32 HAL AWsiu, ofolols AAst: 715 Agsr @



ot olxE tfstn & Fx3bE AEZ AR AYstd, wA H3E
gt A4 HEoA ou] AT g A9 digtE ®sAE $ 3
[3h4d]

A S A ££F =0l Ao U HEolEE, criticalo] 7t
Z AAFYL AEAAE “critical thinking’o] §&3s] AFH.

B)= dEo] FYERE stoja JuiE A wEo7HA ks HEoln
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[EX] Byram, Michael, editor. Routledge Encyclopedia of
Language Teaching and Learning. Routledge, 2004, pp. 503-504.
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