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To appreciate the long-term benefits of industrialization one does not have to accept
its cruelties. One can imagine an alternative history of the Industrial Revolution in
which modern sensibilities applied earlier and the factories operated without children
and with better working conditions for the adults. Today there are doubtless factories
in the developing world that could offer as many jobs and still turn a profit while
treating their workers more humanely. Pressure from trade negotiators and consumer
protests has measurably improved working conditions in many places, and it is a
natural progression as countries get richer and more integrated into the global
community. Progress consists not in accepting every change as part of an indivisible
package - as if we had to make a yes-or-no decision on whether the Industrial
Revolution, or globalization, is a good thing or bad thing, exactly as each has
unfolded in every detail. Progress [ consists of unbundling the features of a social

process | as much as we can to maximize the human benefits while minimizing the

harms.
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Since the 19th century, economics has borne the dishonorable name of “the dismal
science.” Some people think economics is called “the dismal science” because it's a dry
and difficult subject. Others think it's because economics tackles depressing topics

such as poverty, crime, war, taxes, inflation, and economic collapse.

The cheerless nickname has been attributed by some to the Scottish historian Thomas
Carlyle, who reportedly coined the term when discussing economist Thomas Malthus’s
prediction that one day population growth would outstrip food production and cause

widespread famine.

It's true that Carlyle wrote about Malthus on occasion. But Carlyle’s negative
characterization of economics in fact appears in an article that he wrote about slavery

in the West Indies, not in any of his writings about Malthus.

And, as it turns out, Carlyle delivered his insult to economics simply because the
free market economists of his time did not support his proslavery views. 1 So, in the
end, economics earned its less than auspicious nickname for < being on what most
would agree was the right side of history
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As Larry Cuban, former president of the American Educational Research Association,
points out, schools have spent billions of dollars over the years on technologies that
have, in fact, changed very little of how we think about an “education” in the
developed world. More often than not, we strip the agency and freedoms that digital
tools give to learners and creators outside of school when they bring those same
tools into the building. The system of schooling that most of us are products of is
based on a series of structures and efficiencies that do not work well with the
messier, less linear, more self-organized ways we can learn, create, and connect on the
Internet. In fact, the system almost unwittingly marginalizes digital technologies in
schools. We relegate them to labs or libraries, or if we place them in students’ hands,
they're used only for discrete, narrow purposes like reading textbooks, creating
documents, or taking assessments. Few would argue that in schools today, we see
technology primarily as | an institutional teaching tool, not a personal learning tool .
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