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In a movie of long ago, Sleeper, the protagonist wakes up from a several-
hundred-year sleep @ understandably malnourished and disoriented. His

doctors are overheard planning a high-potency diet of sugar-laden foods
for him, shaking their heads at the “primitive” beliefs that the medical
establishment once held in the twenty-first century that vegetables were
@good(« bad) for you. Now, they say, everyone knows that they cause
cancer. While intended to be funny, that scene captures the 3 dilemma

you face when evaluating information and research to guide your behavior.
It is not enough to hear experts tell you things unless you evaluate them for
yourself. On one hand, you should exhibit healthy skepticism toward ideas
that @ conflict with what you think you already know, or what has been

grounded in your experience. Yet, on the other hand, you should force

yourself to remain 5 open to new ideas that may actually be more accurate
and useful.
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Why must we keep insisting that education is primarily academic in
nature? Why is there a hierarchical structure of education that places
academia at the top and the arts at the bottom? Learning takes many
forms. Children do not all learn in the same way. You cannot seat them
all behind desks in a classroom, dictate information to them and expect
them to absorb all of it like a sponge. Some will do well learning in this way.
A great deal will not. The latter of these children prefer to learn with their
bodies, with their hearts and with their imaginations. They are the dancers,
the runners, the singers, the actors, and the writers. They are absolutely
wonderful people who give so much joy and happiness to others, yet we
do not value them as we should. Instead, we reprimand them for not (17t

fitting in with the other mob(—crowd).)

* reprimand Z3ICtH** mob F2|, 25
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Companies that inspire, companies that command trust and loyalty

over the long term are the ones that make us feel we’re accomplishing

something bigger than just saving a dollar. (C That feeling of alliance with

somethingbigger is the reason we keep wearing the jersey of our hometown

sports team even though they have not made it to the playoffs for tenyears.
It's why some of us will always buy products from a certain brand over
other brands, even if the brand isn’t always the most affordable choice.) (B
Whether we like to admit it or not, we are not entirely rational beings. If we
were, no one would ever fall in love and no one would ever start a business.
Faced with an overwhelming chance of failure, no rational person would

ever take either of th ose risks.) (A But we do. Every day. Because how we

feel about something or someone is more powerful than what we think
about it or them.)
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Our tendency to overlook habit can be explained by one aspect of habit
itself: the way in which familiarity and repetition dull our senses. Marcel

Proust describes habit as a ‘heavy curtain’ which ‘conceals from us almost

the whole universe, and prevents us from knowing ourselves. (C Not only

this: habit ‘cuts off from things which we have witnessed a number of times
the root of profound impression and of thought which gives them their real

meaning. Proust realized that an artist has to draw back, or tear open, this
curtain of habit, so that the most familiar features of our world becomeVvisible,
meaningful, and cause for wonder.) (A But this is also the philosopher’s task.
Although itis often said — quoting Plato or Aristotle — that philosophy begins
with wonder, the wondering state of mind is only reached by first penetrating
the heavy curtain of habit.) (B So habitis a uniquely philosophical issue, and
it is also an important and profound feature of ordinary life. A few European
philosophers have gone so far as to claim, like many teachersin the Buddhist
tradition, that habit provides ‘an answer to the problem of the self’, that our
continuing identity through time and change is produced by the tenacity of
habit.) If this is true — and perhaps even if it is not quite true — then habit’s
ambiguity and uncertainty belong to the mystery of human selfhood. The
question of habit may be inseparable from our hardest, deepest, most

insistent question: who are we? who am I?
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The mind has a remarkable facility for categorizing new experiences into

36. =0{%l 2 C}=20]| 0|0{Z! learned patterns largely shared within a culture. (B This process transforms
20| 2MZ 1A XAESHHL? the new into the familiar and allows us to make sense of the new sounds and

images we encounter every day. So, no matter how musically open-minded

we try to be, our experiences can lead us to expect music to exhibit certain

common elements in certain contexts. ) (C For example, a person growing

up in the United States is inclined to expect harmony as a standard musical

trait. Harmony, several notes occurring at the same time to form a chord,
is found in virtually everything we hear on the radio and in music videos,
film scores, classical music concerts, and church choirs.) (A But this musical
element, at least in the familiar chords of the West, is a European invention.
Thus, we may find music without harmony strangely thin and find ourselves

missing what’s not there instead of listening to what is there — to other

dimensions of sound and to nuances of melodic variation and pitch, for

instance.) Furthermore,-setnd-is-not-the-only-dimension-that-shapes-otr
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In school, students rarely learn to view disagreements among scientists
as a natural part of the progress of science; most textbooks are written as if
scienceisaset of truths to be @ memorized. Teachers, especially in America,
are under enormous pressure to cover a large number of unrelated
science topics each year to prepare their students for accountability tests,
which generally measure students’ ability to recall facts. When breadth
is @ emphasized over depth, there simply is not time to discuss how
the scientific ideas came to be. There is 3 barely time to help students
grasp the meaning of the ideas themselves. On the rare occasions when

students are exposed to historical ideas about science, those ideas tend

to be dismissed with @minimal(« active) discussion of why they were
replaced, or why scientists held them in the first place. Students are left
with the ® impression that scientists held some silly ideas in the past, but
now they have them all figured out, and today’s scientific theories are true.
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Theideathatinnovation is linked with meeting the needs of social groups

means that the problems innovative people seek to solve are at least partly

socially determined. Where there is no social awareness that a problem

exists, there may be no drive to produce solutions and thus no innovation.

A simple example is the area of the design of everyday objects — tools, for
example. A tool may be awkward to use and inefficient, or possibly even
dangerous —ahammeris a good example. However, it may be so familiar to
so many people that they have become accustomed to its disadvantages
and may be able to use it very effectively, despite the disadvantages and
inconvenience. They may even be incapable of imagining that a hammer
could be different. In this case, there is no social pressure to introduce
effective novelty and, in a sense, no problem, no matter how bad the

design may be, because (£!7t society has decided there is no problem).

(D society has decided there is no problem (O)

(@ the needs to be improved have been met (%)

(3 a better tool will be produced in the future (%)

@ social bias has tricked people into using hammers (off)

® people do not have drive to use a hammer anymore (off)
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There are a number of ways in which technology can be used to (O protect
social network users from disclosure or privacy threats or violations. More
(2 drastic technical solutions involve disabling or banning social media/
social networking. For example, some schools and workplaces place
explicit restrictions or in some cases a complete ban on social networking
sites and they are disabled at the IT level so that students or employees
cannot access these sites. The problem with this solution is that the benefits
of using these sites are also ® lost. Additionally, while this may prevent use
of these sites during school or work hours, it has no impact on what is done
after hours. The context collapse that occurs in an online environment @

blurs(« clarifies) the line between people’s professional and personal

lives such that online information exchanges that occur outside of school
or work hours impact people’s lives at school or work. Therefore, &
employing these strategies is not necessarily effective in minimizing the
potential risks overall. [3%]
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The world is quite eager to give you a set of standards, for which you can be

imaginative, if you let it. The world will tell you what is unrealistic, far-fetched,

impracticable, not very sensible, and impossible. Unfortunately, many of us

allow these restrictions to be placed upon our imagination. When we accept

limiting beliefs, they become our boundaries; we will not imagine beyond

what we perceive is a limit. While you are an imaginative being, when you

imagine your potential, consider ideas, or contemplate changes that you wish

to make, thoughts that fit within your beliefs are what receive your attention.

Ideas that seem unbelievable, you ignore. Consequently, your imagination

is (Z17F bound) to some degree by your beliefs, although you occasionally

permit preposterous thoughts, such as daydreaming of an ideal life or

fantasizing about the perfect spouse, for entertainment value.
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Suppose we know that Paula suffers from an acute phobia. If we reason that
Paula is afraid either of snakes or spiders, and then establish that she is not
afraid of snakes, we will conclude that Paula is afraid of spiders. However, our
conclusion is reasonable only if Paula’s fear really does concern either snakes
or spiders. If we know only that Paula has a phobia, then the fact that she’s not
afraid of snakes is entirely consistent with her being afraid of heights, water,

dogs orthe number thirteen. More generally, when we are presented with a list

of alternative explanations for some phenomenon, and are then persuaded
that all but one of those explanations are unsatisfactory, we should pause
to reflect. Before conceding that the remaining explanation is the correct

one, consider whether (217 other plausible options are being ignored or

overlooked.) The fallacy of false choice misleads when we’re insufficiently

attentive to an important hidden assumption, that the choices which have

been made explicit exhaust the sensible alternatives.
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