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It strengthens ogroup identity by separating the nonconforming from th

separate £ | distinguish, split up %2 well-behaved members centering on an agreement on the norms. (EBS =5 3Z¢
FEEH 48)
- . . ) S U0 O S0 =S TEH JEHE OEX L= FEAL FU0 =
SEstct, E2|sct dk | |ink, combine C = I - e e = =
= -T‘-.:.ﬂa TESOEN TE IHEE LFEL
Deviance shows us the boundary, or line, that must not be crossed, highlighting
relative | comparative ®E not only the importance of the norm but its relative permissible zone for
behavior. (EBS +-£ 32+ QI&ER 4H)
SO O =] L0 = = H= = OHO| EQAdmn
A= Ol ot | absolute - =2 SN E0ME B DHe A, U5 BY FO, 782 FEEET Y
s = 2t 30| 3185 E & Ut MO BE 99 Tz LIS
For example, if there is a rule that “foed is not permitted in the classrcom,” a
admonish 7 | chasten, moralize 2 person with the candy bar or bag of chips might not be admonished by the
teacher. (EBS +E 3% H&EX 48)
HE S0 ‘L2 WHMs S40 HED4 FehhShe 750 RUOE =3HL} =
. ZAH|SICE 050 HE; Sl HIOIEE SXIE £ ME2 LA o5 =3 2] @S = UKD HAEZEL Z4
= =1 20 SM2:s AFE2 FAZE 22 (F20AM) EAHUOD
. = . = Others in the class now know where the line is drawn and can adjust their
adjugt | alter, modify = patterns of behavior accordingly. (EBS 55 3%t BSEH 48)
A= S [IE SRS C OF C M0 H OQI=X| 23 RAS BE oral
ettt ut s T o= S5 tE ARSE 01F oOo | d%H A T3 RS BE TA
% = 0-" I-}" FHEE 2 DI|:|:
. Any hostility toward deviants promotes behavioral conformity with social
T fz
deviant i | pervert, offender expectations. (EBS £=E 32 FSEH 48)
. CIEF O T st HHZHS OE FHO|= A 7 i TEMO =2=
olet ol bt - XE;: AR = | t=l2] 7|0 = S| =
I
It strengthens group identity by separating the nonconforming from the
nonconforr‘ning 1 | disobey 2  well-behaved members centering on an agreement on the norms.(EBS =5 3% &
SEH 58)
g 7 o 520 =FE ¥F HE MEA = FEED FH0 F
CmER ge at | conformity - DA Ho ﬂ‘ =] = ¥F9 ‘FIL‘E o TEYUD FHO|
2 FHEE FETEEN T EHEE ZEEH
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ol Tr2lof /el oE
highlight # | emphasize, accentuate g
Deviance shows us the boundary, or line, that must not be cressed, highlighting
ZEsiht EE0[H stot Ht 8  not only the importance of the norm but its relative permissible zone for
behavior. (EBS =5 3% =2 4H)
permissible ® | admittable o2
LEZ2 2E0A E0MHE 2 I 24, S U4 EW F0, 788 S82d29 oty
2t 70| sE5 = = 20 4UE TE B £ ZISICp
.38 s gt ol
o . = Yet a person arriving to class with a fast-food meal experiences rebuke and
rebuke F | scold, censure, reprimand o2 gjection, (EBS %5 37 HLBH 4M)
LA, HIH ut | praise oy LAEFE SMNF S1 520 SH2:s ME2 TAES =1 (720M) FAZER
. Others in the class now know where the line is drawn and can adjust their
7 | appropriately, fitl 92
accordmgly " pprop Y y patterns of behavior accordinaly. (EBS ==& 3Z@ HSEH 48)
SUE E& U2 AZEL 0/F OO0 H0] 10K U=X T TS| FHE A
- JZ400 2, (0 Waby | me TOF RS TR
Avoid the myth however, that you are supposed to come up with some
myth S | common talk, illusion %12  ambitious, detailed life plan and then follow it until the end of the rainbow. (EBS
+E 37 9223 58
a7 oo alg ut - J2jLF Opd AX HEHFQ 40| AZE 44 13 OHE FX7He ETHA(E0] 0
FOE TR OHS D0 sthbs 24 2is 255 H5iE
alter + | change, modify, turn ®2  Events in the world will alter the landscape. (EBS £ 32 TSEF 58)
. HFRCH Ht siS  H42| MTS0| ¥ZE HEZ 0|0
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Exercise 04, Z0{T & ChEof 0[O @2| M2 753 ST 24§ D202, Exercise 04, Z0{F! & CHRON 0j0f3 @] MR 75 Zlft 248 A=A,

“Why teach history?” Not, | propose, because it's there: Rather, we should teach history because it & a resource that can “Why teach history?” Not, | propose, because it's there

[Rather, i i arcsouce | = I
shed light on the lives we ive today, | | we should teach history bocause it is a resource [fhab can SPKVI_“Igﬂ::I(n the lives [we ive today])

(B) We can learn from history /because earlier times and thinkers were confronted with problems, ideas and
3 . 3 o — o Al |
(A) It would be equally foolish to ignore our collective history. This is why history should occupy a contral place not only circumsiances Rehichave affinitics to those [that confront us todayl)
AR
ot [ o Bae)
in the liberal arts curnculum, but in primary, secondary and post secondary education (C) We can learn from them ph"||| when past ages are committed to concepts and views similar to our own, ‘M‘ when
they have views [that are notable for their differences]
=T

(H) We can learn from history because carlier times and thinkers were confronted with problems, ideas and el e

Only a fool woulddgnord his past m’rrﬂ!rr;"\ﬂlrn with a new situation. (%

dreumstances which have affinities to those that confront us today.
(A It woukd be equally foolish / to ignore our collective history.,
ey + 2 becauna O

() W can learn from them both when past ages ane committed to concepts and views similar to our own, and when
pask 4 ¥ This is [why history should occupy a central place not arly in the Bberal arts curriculum, but in primary, secondary and
waech agan

they have views that are notable for their differences. Only a fool would gnoere his past experience when confronted post secondary education.

= liberal arts : i = affiity: FARY, 2
with a new situation
o Gboral arts: DY == alfinity: FAHL 221(2) O (A)-(O-B) @ BHAHO @EHO-1A] @ (C)-(A-B) @ (OB}
£ o, o 0| BIdigt FAL DAe| HYE B = Chx g 4 U0
@ (A0 (B) @ (BHAHO) @ BN @ (C-(A-(B) @ (OB

i —  right ansuer

Rather, we should teach history because it is a resource that can shed light on the lives we live today. Eeha

<ol2|, Al 2217} Rt 40 2l M8 ol & 4 2li= Xel07| W0l P2l HALE 2I2R0} piC) |
[A8] ofAt @R 2| 0| {

We can leamn from history because earier times and thinkers were confronted with problems, ideas and (S]] "W GIALE 21 AR L= SlAR} 217] Q7] MMS0]a D RaA = BHEC) P8l GlAls Qo) Rt A gl AlS |

circumstances which have affinities to those that confront us today.
W20 ACli7H 2| xhA0| 200 FALSE AT 2100 M o, 205 0) X0|E Plog SR et S A0 S o & o
IHEEVE §E 5 U

ap)

This is why history should occupy a central place not only in the liberal arts curriculum, but in primary, secondary
and post secondary education
ol2it ol 2 A RYaks R AHolARR olLiel £E, BB &6 0192] aRoilE F1 Sa8l K28 xtxlsjor s Hoict

26 AMRIE 3 Bxperienced

s & < 2li= XHplo]7| oifzo] $2li= 2IALE J|2Rj0f SICH O[F AlCHR} ARIZESE @i f217t X|Ms)n Rli= 253 &
MRS 20 i AL 20, AEol ol ool Sl ARSE HE 4 UCH Rk e At 2| Al 3
S0} FAISH 0D ofof Tuiet mjel, I21S0] X012 2l FEe olp PHEE XD /US o) & O IASRE HE &
QUCL M2 Aejol X|efet o ofeME Aleltto] Altle] | S AR A0|C) P2l HEH HALS SAlak= 25k of
#21X| 2 Of2fAl2 A 2lo|c) ofe{Et 0|FE oA} @S WS AHoPA ROt OfLlet £E, BE, 5F 0152 RRO|M S
71 Saet A2l@ xixjEof st Aolck
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The problem, howeves, starts again when play becomes a profiession — with all the external rewards and responsibilities

that this entails

Play is often discounted as something for children, because it does not deal with important survival processes, because
itis uscless, { (D) But this is a profound misunderstanding. ( G ) Play is important because it is uscless; because it alows
s to act not because of nocessity of convenience, but in order to frecly express our being (@ ) Musicans playing for
leading symphony orchestras, or athletes playing for multi-million contracts with clite teams, no longer fecl that they play
to express their being { @ ) nstead, they start fecling that their skill is being used by others for their own ends. ( G )

When that happens, instead of allowing for the free flow of consciousness, even play becomes part of the iron cage.

Exercise 01, @#2| 85OR o}, Fo|T RE0| S0I712[of 7R = 28 D=M2,

ook Y UIZIRE, 45, 97 oY, 0jF, &M, 93

°

28

FR7E Check

Play is important because it is useless; because it allows us to act not because of necessity of convenience, but in
order to freely express our being.

50l= S22 RICH= HIE 11 OIF MiFor ERFCL 11200 P2IE Sj0td WL M2IE 0] 0ju2 A8 F212) ENE X862
ol ol o 571 nsolch

The problem, however, starts again when play becomes a profession — with all the external rewards and
respansibilities that this entails
1211, Is012t 2IRiol slof ofoq ek

GIE Q| Siebat NS XI-PI Sie Al Pt AR

‘When that happens, instead of allowing for the free flow of consciousness, even play becomes part of the iron cage.
194 O] oI, (42| AGRF 2B HE6H L), S0ERE 2192]2) [N} 0] HRICH

HIAI2I= 3 Experienced

Play is often discounted as something for rhldronu,"rn'amn it does not deal with important survival processes, | because
A B :
it is useless

sl ]
{ @) But this is a profound misunderstanding,
Aol

(@) Plays |mmtmll‘l"tx'm|m it is uscdess; because it allows us to act Fﬁl because of necessity of convenience,

order to |frecly express our being)

resporettes e
wphony orchestras, or athlet@s(s) playing for multi-million contracts with elite

Ber M that [they play to express their being)|
SEavial .
1] they start feeling that their skwlnmmm by athers for their own ends.
Y
(@) When that happens,/instead of lowing for [the free flow of conscousness) even play [bocomes. part of the inon coee | (417

pE—,

QA1 S0l ZRiet SRRl 2117t At
A H|Riv PRI 0 W21 FlRle) 213

:

[EE®

[420) Z|d2 il mjof jmo|ef 2Hx|

[8l14]) O0li= SREH AE MRS TR UK 87| o, % 59} RICH: O|F & &4] 0jo| 5802} HIPa) £l #ic)
12} 0|22 H2|pt 2a0IC}, @Ol= 27t RICKE BIR 1 '0|F ol Bt J210| $2|2 slols Halt Mejy o
0| Ohf2} XI5 F2lel EME HH6| 7o) WESICS o) 571 wio|ck 2{1), 50121 X12]0] £[0] 0|0f 4-ith6= &
£ 21 540t M) 8 X|LP EI9 CIA 2471 ABHEICE B izHs PelCiola] eiFat= Bef7iut &l 0o Bizt fpt Gle)

2| 2448 WD BEoH= HHEE T 0fY KLl EE HRE7] o) (D28) 611 UCHD K| Yi=CL 3 ol IS

ALlSo| Zigho| CHE AgHSOl ool D80 S3 S PloflA AHRE R QUCED 17| AEIGICE T o] YOI, ofAjo| xjq
2R SRS 6Bl thel, m0IEAE AlPale| f42) Slof veich
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Gateway CHS S0|A 2A7F FHSH: B2 7HY HES 27 @019FEE O 20%)
War is inconceivable without some image, or concept, of the enemy.
B 4+ g

(it)is[the presence of the enemy] (hab gives meaning and justification to war. (H=ZE7h
— . —
"War follows from feelings of hatred” wrote Carl Schmitt.

BB =standpoint=viewpoint=perspecihe
"War has its own strategic, tactical, and other rules and points of view, but they all presuppose
that the political decision has already been made as to who the enemy is'. FmEic
Yump ~0f Tt
The concept of the enemy is fundamental to the moral assessment of war: The basic aim(S) of
a nation at war in establishing an image of the enemy is(V) to distinguish as sharply as possible
the act of killing from the act of murder. B(=2o{)/ distinguish A from B AQIBE TEsicH

we need to be cautious about thinking of war and the image of the enemy [that
informs it in an abstract and uniform wayl. (228

SEEH
Rather, both must be for the cultural and contingent phenomena that they are.

* contingent E2EH

O[EEN S F=4T0|1 IUTOE JjEE st= HE ZAHE0F St
@ Hoj M2 Cherst HMERn HE S osta HEsi0r St

@ EEH Q2|30 7|=s1 Ho| JES MOS0} ST

@ HE MEy =20 T HXX ZHES o0k ST

® C{HES ZQO= MBS WIS} 5HA] LOROF BT

EE] @

tiM] EEe Eof o ziel ool S HE Zols ¥TE = oo FU0) oole FEHE Azt He 9= X
o EAo|ch cad schmitts O|2A Mok 2 Zegs ot Len HEE2 O UEs #8E #5F 1222 zEE
A 2Eg FHND YN 2zE oS Ho| s2uo] oiel BARY ZFo) off| YEEOE HE ¥EHI U
ol 72 BUe S o BAE0S = Eol oonE s o YoiH BB 32 Y= =7 2R
=== zo|= ¥9gt £0lo] WUS s B =] 2 ol HN 28z FED I3d EoE o= =
o olojiiE F4H0|R YR Yo B= Hof oM ToF T Toh Ut 28 S2 1%s =00 28
Holm 2HEHY Hyo= zr=soip 0t

Sk

r

[E0] BE Hel oojEs M2 TESH P UFS O3 FLEZ ITEDN $4es 4497 B2 2EE
0|2 =EEY HieE i Sots YeolB2 TR == HEF He ol

[Wiords & Phrases] inconceivable S48 5= = justificaton BT hstred =2 strategic T2 B aotical E2E
O presuppose AFESICE FHSICH  assessment B distinguish REECH  sbhetect FEED unform HEED
phencmenon H&t
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Beercise 01. Ot 28 8= b HEs 27
Three-year-olds don't have to deal with the same rules and malmé.\[dﬁults do].
HEE
Because of (fhad) children tend to be more imaginative and creative with their ideas.
FAEE 0|DEs et ZHA
They see poasibiiﬁesﬁ@ the rest of us see rules, boundaries, or impossibilities.
why + M becase + O[5
That's [why| they're famous for writing on walls — you see a perfectly painted living room [that
shouldn't be touched]: they see a blank canvas.

Even if it's just for 30 I'I‘I'I'II.IIES,fI’SEEiI‘H_;I[S} life from the angle of a semi-careless child can give(V)
you a new perspective on how you spend your time and deal with household problems or work
challenges.
imagine + 21145 + ingEEAD Fag
For that reason alone, it's valuable to imagine yourself actingff as you [wouldlif you just a
child: free-spirited, boundless, uncontrollably . and unafraid to try new things.
TgEwe  Azge

@ [HEI0H0|Q] HEOE &S HIRIEE ME2 AZS 25 + U0l

@ MER EF M=oY AY JHsdE I B A0 BEN Zas.

@ CEI0M0|7T HuE HolHE 2N REE (S5 #3E 227 4L

@ A8 I8 177 582 40| HoMHE =S Eof AEE + AULL
® 7FEd AWM 7= EEE SS55A fEikE HES F40 250

I

4] 32| ololE2 O250] Ofs 3id SE2 f3sd dEs O 227 4tk 1%7 2ol oljs2 ol
Co HeAM 40 o 252 E*_IE'.E HT0| 20 otolS2 LA 237 48, 84 == S7sEE E= =2
M Jreda 2O J20T 0[R2 Of0|S0) 8o FE7HE £= H2E T TEH RO H3gs fE=sE o 2 S%c0A
SIE HeEs EIIEJ orojE2 § 9 fg~E 20 dls 2 EIIE:U|E} HE o= EX 24 s ofolE 2EuL 2
& Hi2te= dE2 MHEAH 220 AZle 24D K32H ?f EHL IF SHE OETH oiE 422 2ES GEE2
oA = = ‘i‘.lE} ZLEM 1 olREt=E i HEE0| AREWsn HE0 S =4 E - e FE=E FoEo 4
22 Hz MES= SEHMEA B= OH ool E=“I-fl T ZRE wsss TAe U 2o e T Y

= ol
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[1&1-6]Cte = 7 this new request/t TAHES
2 FAS 9OSt=X RE|TE MEOHAIL.1D)

Your generous donations have made such a

difference in the lives of little children who have

been stricken with cancer. They might not know
your names, but we know that many of our

patients can run around in the sunshine now,
happy and carefree, because of you. Now, as
cancer research has progressed, we have the
opportunity to introduce an exciting and newly
proven treatment that promise to save even more
young lives. To get this treatment up and running
this year, we are hoping that you would consider
supporting us with $§ 10,000. To meet this need,
we ask that you make an initial donation of half
that amount followed by a final donation by the
end of November. We know that you will find
your greatest reward in the knowledge that you
have blessed countless young lives. We thank you
once again for all you have done in the past, and

appreciate your consideration of this new request.

it MIKE.T

ENGLISH INSTITUTE



MZ2-15017 2% 0420 0j0jE 2°| =ML

Dear Sir or Madam :

I am writing in response to your advertisement
in the Columbia Journal Classifieds for a
copywriter. | am a copywriter with 8 years'
experience of conceptualizing and producing
engaging copy for catalogs, annual reports
brochures and all types of collateral material.

(A) Much of my work has been crafted for the
following clients : Macmillan Reference Libray,
Watson Guptill Publications, Hawaii University
Press, and Arcade Fashion & Lifestyle Magazine. |
have confidence in my ability to produce powerful,
gripping copy for your organization.

(B) My experience allow me to complete any
project from concept to the final stages at a fast
pace to meet deadlines, and to package it for the
Web. | look forward to hearing from you. Thank
you for your time and consideration.

(C) In addition, my writing abilities have helped
me create original works of art for clients like
Mead Coated Papers and Oxford Healthcare. | am
knowledgeable about MS Word and WordPerfect,
as well as both Macintosh and PC platforms.

@ (A-Q-B) @ B-A-C) 3 B-Q-A)
@ ©-(A-B) & ©Q-B)-A)
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