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Researchers tend to measure whether or not teachers have learned
the training content but have focused little on their use of this content in
their classrooms. In order for successful implementation of training to
occur, teachers must first learn the content, but this is only the first step
and evaluating the effectiveness of training based on this step only would
likely provide an inaccurate conclusion. In addition, many assessments of
training effectiveness have focused on teacher attitudes toward the
training experience, which can contribute to the body of knowledge on
this topic but leaves out a crucial component: implementation. What a
teacher expects to do with the content and what they actually do with it
in practice may be very different. Evaluation of the effectiveness of
training should include analysis of the outcomes in terms of classroom
implementation.

Let’s Solve It with Strategies
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I ~but leaves out a crucial component: implementation

I What a teacher expects to do with the content and what they actually do with

it in practice may be very different.
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use of this content in their classrooms].
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@ Researchers tend to measure/ whether or not teachers have learned/

the training content/ but have focused little/ on their use/ of this

content/ in their classrooms./

@ In order for successful implementation of training/ to occur,/ teachers

must first learn the content,/ but this is only the first step/ and

evaluating/ the effectiveness of training/ based on this step only/

would likely provide/ an inaccurate conclusion./

® In addition,/ many assessments/ of training effectiveness/ have focused/

on teacher attitudes/ toward the training experience,/ which can

contribute/ to the body of knowledge/ on this topic/ but leaves out/

a crucial component/: implementation./

@ What a teacher expects/ to do/ with the content/ and what they

actually do/ with it/ in practice/ may be very different./

® Evaluation/ of the effectiveness of training/ should include analysis/

of the outcomes/ in terms of classroom implementation./

SESZ (I cafe.naver.con/3863386




Chapter 2 Wzlo| 22 . Zo| 23| Let's chek it out
STEPO4 | &M 22 M
79%0,}\0‘”” , [HAPE/T] <EE8APE/A> (BAPE/A
S v W
Researchers tend to measure @r not)teachers have -o1|/@$l
S M NA ymeasure 3oy T
learned/ the training contenﬂ & have focused [little] on/ their | ® Vocadldiom @
'\'Q(\ v. tend to ~5t= F&0| ATt
= dﬂs V. measure mofsict, 2AsiCt
n. content e
use of this content/ in their classrooms In order)ia successful n. implementation 0%, &3
+R-H'E: R -l V. e\]:fluqte Igﬂzf‘if
a. effectiveness SENM
TOR"‘ 37557—7"2‘7 —IHNS based on ~0f| 275104
implementation of training/ [to occur)/ teachers_must first learn ad. likely o
a. inaccurate HYES
n. conclusion a4=2
[~ n. assessment ot
: . 3 n. attitude ===
the_content,/ @ is only the first step/ @/n_}_tlevaluatmg}’ the v contribute jof3ict
I_%%'A"?S v. leave out ~2 HiA5tCt
a. crudial SOst, 20l
. .. . . n. component A
effectiveness of tralnlng/(t!):;'ase(}J on this step onl ﬂole(hkelyz ad. actually APALAL
S \/ ad.ol ad. in practice A=
=P"0Mb n. evaluation ot
provide an inaccurate conclusion./ |In__addition)/ many o gﬂilf;e %’;i
in terms of ~0j| Zkotod

~9| BHOIM

assessmentld of training effectiveness/ - focused /on teacher ’

¢ 233 &

1141 9TA5S WAS0| 9+ L83
HEX| OFIXIS WIS FFS YUx/Bt
JS0| 023 L2 DUUIN BBSHER
of ChohMs 7ol £FS 2 oF Y
Cf. Qi40] 43Ol ool AojLtr| S

OO 1L

S V GR)

) W
attitudes/(toward the training expenencé-;{ wh(ﬁ'n can c'ontribute/

m<74\tt7sjﬂhp>

M DAFES OiX 1O 8L ols{of sbx|Tt

Vthe body of knowledge/ on this topic/ éb\ 01|7A*%+’51 E_Wo;. yl'_go“liq ol ijmﬁm}:!;ﬁ
BH*\T‘F-* M gio| SEME BoRs e ot

Ho) “exclude SHss 222 HBY 2ot At o

ol Ruyo Ot Be WL e B

LI g

crucial component:/ implementation./ ma teacher expects/ of IS mAp| Himo] AMS | e
O, Ol= O FHof CHgt X|Alofl= O[HEX|

N7s' >S
o £ QUX|TF FList 2401 oldls Hix|st

to do/ with the contenﬂé }i\h they actually do/ with it/ in Ch. WAPZF 2 RS 7kX|D #stz{n &
Hél= Zdut OE0| AMMA 048 7K1
Ng"gﬁ. AFE O¥ste ZHe mjR CHE 4= QUCH

aiso| REN0| izt BIHs mA of o
practicg]_‘ may be very different./ EvaIuation&f the effectiveness

oMol Zxtof CHet 2AS m=BlsoF it

V - L2
of training) should include analysis/ of the outcomes/(;!n ;cerms
V oll 215
-Y'egardmg,as r

Syclassroom implementation) when HComesto

ES2H0171H cafe.naver.com/3863386



Chapter 2

A £ - 22| 24

Let's chek it out

STEPO5 | EH&O|F| A&

[O”A] Ck32| 20M BE 2 £E22S SHIE YEIZ 1AL,

B Answers I

Researchers tend (®measure whether or not teachers ®@learn the
training content but ®focus little on their use of this content in their
classrooms. In order for successful implementation of train ®occur,
teachers must first learn the content, but this is only the first step and
®evaluate the effectiveness of training ®base on this step only would
likely provide an inaccurate conclusion. In addition, many assessments of
training effectiveness @focus on teacher attitudes toward the training
experience, which can contribute to the body of knowledge on this
topic but ®leave out a crucial component: implementation. What a
teacher expects @do with the content and what they actually do with it
in practice may be very different. Evaluation of the effectiveness of
training should include analysis of the outcomes in terms of classroom
implementation.

[ofB] Ctgo| 29| wizhy U2 %S oAl2.

® to measure
® have learned
® have focused
@ to occur

® evaluating

® based

@ have focused
I® eaves

® to do

I Answers I

Researchers tend to measure @[that/whether] teachers have learned
the training content but have focused @llittle/few] on their use of this
content in their classrooms. In order ®[of/for] successful implementation
of training to occur, teachers must first learn the content, but this is
only the first step and evaluating the ®@leffectiveness/affection] of
training based on this step only would likely provide an inaccurate
®[inclusion/conclusion]. In addition, many assessments of training
effectiveness have focused on teacher attitudes toward the training
experience, which can ®[contribute/attribute] to the body of knowledge
on this topic but @ltrivial/crucial]  component:
implementation. What a teacher expects to do with the content and
what they actually do with it in practice may be very different.
®|[Evaluation/Evaluating] of the effectiveness of training should
®[conclude/include] analysis of the outcomes in terms of classroom
implementation.
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® whether
Researchers tend to measure @( ) or not @ but
. @i
teachers have learned the training content &( ) have @'fr;r
focused little @) ) their use of this content in their gbut
on
classrooms. In order @( ) successful implementation of @ In addition
training to occur, teachers must first learn the content, fgward
&( ) this is only the first step and evaluating the ® to
effectiveness of training based ®( ) this step only would ggzt
likely provide an inaccurate conclusion. @( ) ® out
.. . @ what
many assessments of training effectiveness have focused ® what
®( ) teacher attitudes @ ) the training gf”
n
experience, which can contribute @( ) the body of
knowledge @)( ) this topic ®( ) leaves @( ) a
crucial component: implementation. @) ) a teacher
expects to do with the content and @& ) they actually
do with it ®( ) practice may be very different. Evaluation
of the effectiveness of training should include analysis of
the outcomes @( ) terms of classroom implementation.
[¥171B] ChS 29| WIZlo| YT O3S oAl | I Answers I
® content
Researchers tend to measure whether or not teachers @ content
.. ®@ implementation
have learned the training @( ) but have focused ® offectivencss
little on their use of this @&( ) in their classrooms. ® condlusion
L. ® assessment
In order for successful @( ) of training to @ attitudes
occur, teachers must first learn the content, but this is only ® experience
. . ® component
the first step and evaluating the @( ) of ® implementation
[ . . . @ practice
training based on this step only would likely provide an @ Evluation
inaccurate  ®( ) In addition, many ® analysis
.. . @ outcomes
®( ) of training effectiveness have focused on
teacher @( ) toward the training @&( ),
which can contribute to the body of knowledge on this
topic  but leaves out a crucial @ )
) ). What a teacher expects to do with
the content and what they actually do with it in
may be very different. &( ) of the effectiveness
of training should include @) ) of the @( )
in terms of classroom implementation.
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In addition, many assessments of training effectiveness have focused on
teacher attitudes toward the training experience, which can contribute to
the body of knowledge on this topic but leaves out a crucial component:
implementation.

Researchers tend to measure whether or not teachers have learned the
training content. @ But they have focused little on their use of this
content in their classrooms. @ In order for successful implementation of
training to occur, teachers must first learn the content. @ But this is only
the first step and evaluating the effectiveness of training based on this
step only would likely provide an inaccurate conclusion. @ What a
teacher expects to do with the content and what they actually do with it
in practice may be very different. ® Evaluation of the effectiveness of
training should include analysis of the outcomes in terms of classroom
implementation.

[0lg02] ChS 29| Izt YYU2S HUS NEAL,

® MEMO m

Researchers tend to measure whether or not teachers have learned
the training content but have focused little on their use of this content in
their classrooms. In order for successful implementation of training to
occur, teachers must first learn the content, but this is only the first step
and evaluating the effectiveness of training based on this step only would
likely provide an inaccurate conclusion. In addition, many assessments of
training effectiveness have focused on teacher attitudes toward the
training experience, which can contribute to the body of knowledge on
this topic but leaves out a crucial component: implementation. What a
teacher expects to do with the content and what they actually do with it
in practice may be very different. Evaluation of the effectiveness of
training should include in terms of classroom
implementation.

@ the assessments of attitudes
® analysis of the outcomes

® the content of training

@ teacher's involvement

® the effectiveness of training
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One unspoken truth about creativity — it isn't about wild talent so
much as it is about productivity. To find a few ideas that work, you need
to try a lot that dont. Its a pure numbers game. Geniuses don’t
necessarily have a higher success rate than other creators; they simply do
more — and they do a range of different things. They have more
successes and more failures. That goes for teams and companies too. It's
impossible to generate a lot of good ideas without also generating a lot
of bad ideas. The thing about creativity is that at the outset, you cant
tell which ideas will succeed and which will fail. So the only thing you
can do is try to fail faster so that you can move onto the next idea.
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The thing about creativity is [that at the
outset, you can't tell {which ideas will
succeed} and {which (ideas) will fail}].
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® They have more successes and more failures./
J52 4 B2 d3=0 4§ B2 AlsEE 7|2 ol

= They = Geniuses

Lo 20| B0f M2FE 0] : than other creators

® That goes for teams and companies/ too./
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@ It's impossible/ to generate a lot of good ideas/ without also
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generating a lot of bad ideas./
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The thing/ about creativity/ is that at the outset,/ you can't tell/
2/ dibdoy st/ 30/ Sl sk &~ QICl
which ideas will succeed/ and which will fail./
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® So the only thing/ you can do/ is try to fail faster/
JefM Rt A/ Y0l & &~ e/ ¢ We| dojsiz{l st= A
so that you can move onto the next idea./
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@ One unspoken truth/ about creativity/ — it isn't about wild

talent/ so much as it is about productivity./

@ To find a few ideas/ that work,/ you need to try

a lot/ that don't./

@ It's a pure numbers game./

@ Geniuses don't necessarily have a higher success rate/ than

other creators;/ they simply do more/ — and they do a range

of different things./

® They have more successes and more failures./

® That goes for teams and companies/ too./

@ It's impossible/ to generate a lot of good ideas/ without also

generating a lot of bad ideas./

The thing/ about creativity/ is that at the outset,/ you can’t tell

which ideas will succeed and which will fail./

@ So the only thing/ you can do/ is try to fail faster/

so that you can move onto the next idea./
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much ®[than/as]

impossible to generate a

to fail @[faster/slower] so that you can move onto the ®[next/better]
idea.
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@® unspoken
One (®speak truth about creativity — it isn't about wild talent so ® to find
much as it is about productivity. @find a few ideas that ®@work, you @ work
need @try a lot that don't. If's a pure numbers game. Geniuses don't g:)o;g]erate
necessarily have a higher success rate than other creators; they simply ® 99“efati”9
do more — and they do a range of different things. They have more :z
successes and more failures. That goes for teams and companies too. ® to fail
It's impossible ®generate a lot of good ideas without also ®generate a
lot of bad ideas. The thing about creativity @be that at the outset, you
can’t tell which ideas will succeed and which will fail. So the only thing
you can do ®be try @fail faster so that you can move onto the next
HIZh|| 242 AS '2oA2, | l Answers I
@ as
One unspoken truth about creativity — it isn't about wild talent so @ productivity
it is about @lefficiency/productivity]. To find ®[a ® a few
few/a little] ideas that work, you need @[try/to try] a lot that don’t. It’s gzhte?
a pure numbers game. Geniuses don’t necessarily have a higher success ® different
rate than ®[other/the other] creators; they simply do more — and they @ for
do a range of ®[same/different] things. They have more successes and m:om
more failures. That goes ®@[about/for] teams and companies too. It's ® tel
lot of good ideas ®[with/without] also @ which
generating a lot of bad ideas. The thing about creativity is @[what/that] ® which
at the outset, you can't @[say/tell] @[which/what] ideas will succeed g?;ster
and @[which/what] will fail. ®[But/So] the only thing you can do is try ® next
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One unspoken truth about creativity — it isn't about wild g:
talent ®( ) much @( ) it is about productivity. To find 21‘2
a few ideas ®( ) work, you need to try a lot @( ) gm:
don’t. It's a pure numbers game. Geniuses dont necessarily @ for
have a higher success rate ®( ) other creators; they 'Vtvithout
simply do more — and they do a range of different things. ® that
They have more successes and more failures. ®( ) goes gx::i:
@( ) teams and companies too. ®( ) i's impossible to ® So
generate a lot of good ideas ©( ) also generating a giﬁat
lot of bad ideas. The thing about creativity is @( ) at ® onto
the outset, you can’t tell @( ) ideas will succeed and
®( ) will fail. @( ) the only thing you can do is try
to fail faster @( ) & ) you can move @ ) the
next idea
[B1ZiB] CIS 29| BIZHof| LU2 OFE 242, 0 Answers i
® unspoken
One @( ) truth about @&( ) — it isn't @ creativity
about wild @) ) so much as it is about nggicmy
@( ). To find a few & ) that work, you gindj:bers
need to try a lot that don't. It's a pure ®( ) game. @ Geniuses
@( ) don’t necessarily have a higher ®( ) erjefactejs
rate than other @( ); they simply do more — and ® different
they do a range of @( ) things. They have more o e
@ ) and more ®( ). That goes for teams ® generate
and companies too. It's impossible to @( ) a lot of g%ir;iratmg
good ideas without also @) ) a lot of bad g;rj;::”y
®( ). The thing about @ ) is that at the ® succeed
@( ), you cant tell which ideas will @®( ) o
and which will @( ). So the only thing you can do is ® idea
try to @( ) faster so that you can move onto the next
a( ).
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One unspoken truth about creativity — it isn't about wild talent so
much as it is about productivity. To find a few ideas that work, you need
to try a lot that dont. Ifs a pure numbers game. Geniuses don’t
necessarily have a higher success rate than other creators; they simply do
more — and they do a range of different things. They have more
successes and more failures. That goes for teams and companies too. It's
impossible to generate a lot of good ideas without also generating a lot
of bad ideas. The thing about creativity is that at the outset, you can’t
tell which ideas will succeed and which will fail. So the only thing you
can do is try so that you can move onto the next

idea.

@ to use your creativity ® not to fail again
® to succeed @ to fail faster
® to tell which idea is better

[oflo2] Chael TE A SEo|A oS 2g NIA|Q.

® MEMO m

One @unspoken truth about creativity — it isn't about wild talent so
much as it is about productivity. @Finding a few ideas that work, you
need to try a lot that don't. It's a pure numbers game. Geniuses don’t
necessarily have a higher success rate than ®other creators; they simply
do more — and they do a range of different things. They have more
successes and more failures. That goes for teams and companies too. It's
impossible to generate a lot of good ideas without also @generating a
lot of bad ideas. The thing about creativity is that at the outset, you
can’t tell which ideas will succeed and which will fail. So the only thing
you can do ®is try to fail faster so that you can move onto the next
idea.

SESZ (I cafe.naver.con/3863386

3E [61E01]@ [o1¥02] @



Chapter 2 mzto| 22t. 20| 23 Exercise02
STEPO1 Exercise 02
[Ad] Ot 2 S0IM HAPL 86k B2 718 HAs 2422 1 30 24 1
dE @ / AH0|C0E 0|83t =Y
Teachers who are new to the integration of social media into their B oid B
teaching practice oft.en ma.ke the mistake of focusing on a partic.ular tool AMD|C|OIZ RIAISO| £0f Alsio] S5t}
they want to use with their class instead of on the purposes or intended L A2 HE 8 Be nAES B3 49
; ; ; O ZXo|Lt ol E Zut CHA =Qio] AtE
outcomes of a teaching and learning episode. For example, a teacher oln Ale Exmsh Coo| AmAIL Alas

may become attracted to blogs and decide to use blogs for anything and
everything, regardless of the suitability of the blogging format for what
the teacher wants students to achieve. It is crucial that you determine
the broader purpose of the teaching and learning episode first. Only
when you have established what it is that you want students to achieve,
do, or understand can you go about finding the best way for them to
accomplish that. If you decide that using social media does best support
your purposes, you then need to move on to planning your teaching and
learning episode, supporting student learning, and writing up rubrics to
clarify your expectations.

*teaching and learning episode 4% * srubric WI} 2, 7|2
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B Teachers [who are new to the
integration of social media into their
teaching practice] often make the mistake
of focusing on a particular tool [they
want to use with their class] instead of
on the purposes or intended outcomes of
a teaching and learning episode.
RNHE [ 2 E*|5._| —'?'—-E—% Teachers& =
Mols BAEOIN, SR [ 12 EAE 2
£ YAl a particular toolg —’F—Mdi ZHA|
X—Iol[_l.
M Only when you have established [what
it is that you
want students to achieve, do, or
understand] can you go
about finding the best way for them to
accomplish that.
£340] ofu|g oSt Only7t At
PAE2 2ROl AREloione FHo £
Ol9t ZEATL EXIE|O] TREALTO+E
AgiE, ol ofeol =igick | )= BAEl 2

2 established?| S&0 92 $iCt

1 oiFict ol
n. integration £5t
a. intended ol=g
n. outcome 21H=)
regardless of ~1 2AQIO|
n. suitability ey, HEY
a. crucial SCsE, 2yl
v. go about ~& AlASICE, 2451t
V. move on to ~2 Ho{7iC} [0|S5lTt]
V. write up 2bdsict
v. clarify YEs5| ot
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Teachers/ who are new/ to the integration/ of social media/ into their
WAES2/ A3 Sgoll/ A40|C|01E/ =9
teaching practice/ often make the mistake/ of focusing/ on a

T daleozy T HSE oy HZot=/

particular tool/ they want to use/ with their class/ instead of on the
45t =70/ OS0| AM&st7|E dste/ 252 +Yoil/

purposes/ or intended outcomes/ of a teaching and learning episode./
=2 o/ = o=Fl At ciilof/ ~Hel/
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@® FOf: teachers / SAL make

@ (who are) new ~ practice: ZACHHALE, (22 B A H+beSAHME7HS
® mistake of focusing: N + &42| of + ~ing "~2hH=" "~Bt="

@ tool (which/that) they want to use: (B%Z] ZHACHIHAL A42hH

For example,/ a teacher may become attracted/ to blogs/ and decide/
OlE 01,/ o WA= I=ERE 220  E270|/ 12| BFsiY
to use blogs/ for anything and everything,/ regardless of the suitability/
S22 AHEste A2/ FA0I=A0l/ et 2Aglol/

of the blogging format/ for what the teacher wants students to achieve./
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It is crucial/ that you determine/ the broader purpose /of the
F2sitl/  Y4lo] d¥sh= Aol 4§ @2 =43/

teaching and learning episode/ first./
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Only when you have established/ what it is/ that you want students
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to achieve,/ do,/ or understand/ can you go about/ finding the best
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way/ for them/ to accomplish that./
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If you decide/ that using social media/ does best support your
SH410| ZHBICIHH/ AH0|CI0E AtEst= A0/ 7t & Zhle| ZHE
purposes,/ you then need to move on/ to planning your teaching and
SERISICH= 248/ Y42 O 20| go71ofsicl/ S| 288 A=lst=
learning episode,/ supporting student learning,/ and writing up
Ao/ sPo| shgg Yk A=/ 12| HINHEE 2Hdst=
rubrics/ to clarify your expectations./
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@ Teachers/ who are new/ to the integration/ of social media/ into their
teaching practice/ often make the mistake/ of focusing/ on a
particular tool/ they want to use/ with their class/ instead of on the

purposes/ or intended outcomes/ of a teaching and learning episode./

@ For example,/ a teacher may become attracted/ to blogs/ and decide/

to use blogs/ for anything and everything,/ regardless of the suitability/

of the blogging format/ for what the teacher wants students to achieve./

@ It is crucial/ that you determine/ the broader purpose /of the

teaching and learning episode/ first./

@ Only when you have established/ what it is/ that you want students

to achieve,/ do,/ or understand/ can you go about/ finding the best

way/ for them/ to accomplish that./

If you decide/ that using social media/ does best support your

purposes,/ you then need to move on/ to planning your teaching and

learning episode,/ supporting student learning,/ and writing up

rubrics/ to clarify your expectations./
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and writing up rubrics @clarify your expectations.

[of8] Chge| 20| wziol Y2 %S YoAlL,

achieve, do, or understand ®[can you/you can] go about finding the
best way for them to accomplish that. ®@[Unless/If] you decide that
using social media does best support your purposes, you then need to
move on to @[plan/planning] your teaching and learning episode,
®[supporting/supported] student learning, and writing up rubrics to
@[clarifying/clarify] your expectations.

steaching and learning episode 9 * *xrubric 7| &, 7|&

SESZ (I cafe.naver.con/3863386

Exercise02
[OI'HA] CH32| 20iM Y= 2 22 SHIE HEIZ 13|AL I Answers I
Teachers who @be new to the integration of social media into their g?nr:kg
teaching practice often @make the mistake of @focuse on a particular %{r?tceu:g;%
tool they want to use with their class instead of on the purposes or ® attracted
@intend outcomes of a teaching and learning episode. For example, a gfgiiﬁie\le
teacher may become ®attract to blogs and ®decide to use blogs for established
. . e . ® to achieve
anything and everything, regardless of the suitability of the blogging ® do
format for what the teacher wants students @achieve. It is crucial that @ understand
you determine the broader purpose of the teaching and learning gﬁﬁdmg
episode first. Only when you ®establish what it is that you want g:‘sicr?;m“h
students @achieve, @do, or @understand can you @go about ®@find the ® does
best way for them ®@accomplish that. If you decide that ®use social g;‘ramr\:z
media @do best support your purposes, you then need @move on to ® supporting
@plan your teaching and learning episode, @support student learning, ® clarify
*teaching and leaming episode &% * *rubric W7} &, 7|&
I Answers I
@ to
Teachers who are new ®l[to/for] the ®@ldivergence/integration] of @® integration
social media into their teaching practice often make the mistake of @ particular
focusing on a ®[general/particular] tool @[what/which] they want to g:::tlgzd of
use with their class ®l[because of/instead of] on the purposes or ® intended
®lattended/intended] outcomes of a teaching and learning episode. For @ attracted
example, a teacher may become @lattracted/distracted] to blogs and ::'hat
decide to use blogs for anything and everything, regardless of the ® purpose
suitability of the blogging format for ®[that/what] the teacher wants ® what
students to achieve. @[That/It] is crucial that you determine the broader ® can you
@[cause/purpose] of the teaching and learning episode first. Only when gglanmng
you have established ®[that/what] it is that you want students to ® supporting
® clarify



format for what the teacher wants students to achieve. It is
O] ) that you determine the broader purpose of the
teaching and learning @ ) first. Only when you
have established what it is that you want students to
achieve, do, or understand can you go about finding the
best way for them to accomplish that. If you decide that
using social media does best support your @) ),
you then need to move on to @( ) your teaching
and learning episode, supporting student learning, and
writing up rubrics to clarify your ®( ).

SESZ (I cafe.naver.con/3863386

mzio| 2. 29| 27| ‘| Exercise02
STEPO6 HiZItM A=
[BIZIA] CIS 29| BIZHj| 22 028 E2Al2. | 0 Answers Il
® who
Teachers @( ) are new @( ) the integration of @ to
social media @( ) their teaching practice often make g:ﬁo
the mistake of focusing @( ) a particular tool they want ® with
to use ®( ) their class ®( ) on the purposes 22?:8:22;6
or intended outcomes of a teaching and learning episode. ® to
@( ) a teacher may become attracted ®( ) g;‘jﬁ:{d'e‘” of
blogs and decide to use blogs for anything and everything, ® that
@ ) the suitability of the blogging format for g;)/;';
) ) the teacher wants students to achieve. It is ® that
crucial @( ) you determine the broader purpose of the gf:r"“t
teaching and learning episode first. @( ) when you @ If
have established @®( ) it is @( ) you want students g::“
to achieve, do, or understand can you go @& ) ® o
finding the best way @) ) them to accomplish that.
@( ) you decide @ ) using social media does best
support your purposes, you then need to move @ )
@( ) planning your teaching and learning episode,
supporting student learning, and writing up rubrics to clarify
your expectations.
QIZiB] CHS 29| HIZHof| U2 0f3E 2242, I Answers I
@ integration
Teachers who are new to the @( ) of social ® practice
media into their teaching @( ) often make the gt”;i;take
A ) of focusing on a particular @( ) they want ® purposes
to use with their class instead of on the ®&( ) or g:s::;zes
intended  ®( ) of a teaching and learning ® suitability
@( ). For example, a teacher may become attracted gz;‘ge
to blogs and decide to wuse blogs for anything and ® purposes
everything, regardless of the @( ) of the blogging @ planning

® expectations
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Teachers who are new to the integration of social media into their
teaching practice often @make the mistake of focusing on a particular
tool they want to use with their class instead of on the purposes or
intended outcomes of a teaching and learning episode. For example, a
teacher may become @attracted to blogs and decide to use blogs for
anything and everything, regardless of the suitability of the blogging
format for @what the teacher wants students to achieve. It is crucial that
you determine the broader purpose of the teaching and learning episode
first. Only when you have established what it is that you want students
to achieve, do, or understand @you can go about finding the best way
for them to accomplish that. If you decide that using social media does
best support your purposes, you then need to move on to planning your
teaching and learning episode, supporting student learning, and ®writing
up rubrics to clarify your expectations.

[olf02] izt (A), (B)Ofl SOIZ T= 7+ A 22| B2 A2?

® MEMO m

Teachers who are new to the integration of social media into their
teaching practice often make the mistake of focusing on a particular tool
they want to use with their class instead of on the purposes or intended
outcomes of a teaching and learning episode. (A) , a teacher may
become attracted to blogs and decide to use blogs for anything and
everything, (B) the suitability of the blogging format for what
the teacher wants students to achieve. It is crucial that you determine the
broader purpose of the teaching and learning episode first. Only when
you have established what it is that you want students to achieve, do, or
understand can you go about finding the best way for them to
accomplish that. If you decide that using social media does best support
your purposes, you then need to move on to planning your teaching and
learning episode, supporting student learning, and writing up rubrics to
clarify your expectations.

(A) (B)
® In addition - regardless of
® In addition - in spite of
® For example - regardless of
@ For example - in spite of

® In fact -

in the course of

SESZ (I cafe.naver.con/3863386

3T [t1E01]®@ [o1¥02] @



Chapter 2

A £ - 22| 24

VOCA Review TEST

NO English Korean NO English Korean NO English Korean
01 | v. tend to ~ 20l Atk | 31 | n. failure Ay 61
02 | v. measure Bkttt &¥sict | 32 | v. generate QESCY, kst | 62
03 | n. content L& 33 | alot of x2 63
04 n. implementation | O[3, A3t 34 | n. creativity 2z 64
05 | v. evaluate Botstct 35 | n. outset 2k AR 2z | 65
06 | a. effectiveness | FEA 36 | v. tell TSI 66
07 | based on ~0f 275101 | 37 | try to+R 3ot ofMct | 67
08 | a. likely otat 38 | n. integration | S& 68
09 | a. inaccurate fysfst 39 | v. make mistake | Al43iCt 69
10 | n. conclusion z22 40 | a. particular St 70
11 | n. assessment Bt 41 | a. intended oLzl 7
12 | n. attitude el 42 ejgﬂ?ngqa”d 2017 | 72
13 | v. contribute 7|odstct 43 | regardless of ~3} ZHA|910| 73
14 | a. leave out ~2 BHAISICH | 44 | n. suitability Agrd, A8 | 74
15 | n. crucial Z3AQl | 45 | n. format Al 75
16 | ad. actually Ny 46 | v. achieve O|2ct, Hzlsict | 76
17 | ad. in practice A =2 47 | a. crucial Stigt, 2d4el | 77
18 | n. evaluation Bt 48 | v. determine AYsict 78
19 | n. analysis =N 49 | a. broad He 79
20 | n. outcome 21t 50 | v. establish AESICH 80
21 | in terms of ~0f 25t 51 | v. go about ~2 ARSI | 81
22 | n. creativity 22N 52 | v. accomplish Az|5iCt 82
23 | a. wild ofctA2{2, Azl | B3 | v. support Z|45tCt 83
24 | ad. a lot o] 54 | v. move on to | ~2 HO{7ict | 84
25 | a. pure Ftl 55 | v. write up 2H3ICt 85
26 | n. genius Rl 56 | v. clarify dals| sict 86
27 | n. rate Hl& 57 | n. expectation | 7|CH 87
28 | n. range =2 58 88
29 | a range of =52, ot | 59 89
30 | n. success oy 60 90




